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CHAPTER IV 

RESULTS AND DISCUSSIONS 

This chapter explicates the details and analysis of the findings of the research. 

The total participants who filled the questionnaires and signed the informed consent forms 
were 127 students of General English class. They consisted of 61 (48%) males and 66 (52%) 
females from eight different majors such as: Biotechnology, Management, Accounting, 
Architecture, Product Design, Medical, Informatics System, and Informatics Engineering. 
Furthermore, the participants were in the age of 19 to 25 years old and they were mostly in 
the semester 2. In addition, 68 (53.5%) of the particip        ants showed their willingness to 
participate in the further research through interview, while, 59 (46.5%) of the participants 
showed their disagreement to be interviewed. 

The seven items in Barsch’ learning style had 0.62 Cronbach’s alpha coefficient. It indicates 
that the questionnaire  was still reliable to be used in this study as the reliable of the 
questionnaire is close to 1 (Cohen et al., 2007).  

Research question 1: How is the non-English major college students’ level of visual 
learning style?  

To answer the first research question, the descriptive analysis was used in order to know the 
participants’ levels of visual learning style. The mean score from the seven items in the 
questionnaire was 26.60 (SD = 3.75) with a mean score range of 12.00-34.00. In addition, the 
complete results of the participants’ responses could be seen in the Table 1. 

Table 1. The means score of students’ response on visual learning style questionnaire 
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Based on the data shown above, the participants in general chose response ‘agree’ to 
‘strongly agree’ which indicates that the participants are visual learners. There were some 
striking items such as the item number 3, 5, and 6 which will be explained further in this 
section. 
The first item is number 3, “I am good at and enjoy making mind map in learning English”. 
As it was presented in the Table 1, this item produced the lowest mean score across all items 
on visual learning style questionnaire at 3.32, in which 89% of the participants showed their 
responses between ‘agree’ and ‘disagree’ toward the item. It could indicate that even though 
in general, the participants had the high level of visual learning style, they probably do not 
enjoy making mind map in their English learning as they might not be familiar to it. Although 
some researchers have been explained that mind map is known as one of the strategies in 
students’ learning as it is used to organize ideas and support the students’ activities in 
learning (Buran & Filyukov, 2015; Jones et al., 2012; Yunus & Chien, 2016), this finding 
showed the different finding that the participants were not good at and enjoyed making mind 
map as they might find some challenges. Mei et al. (2010) stated that some students might 
did not familiar with mind map, they may not really understand about the use of mind map 
in learning English, and mind map may not be the only approach that the students used when 
they learned.  In addition, the students probably were not good at drawing and they 
explained that making mind map is time consuming (Yunus & Chien, 2016). Moreover, 
another difficulty that the students might found in making mind map was they were forced 
to read and learn about the information that they had to cover in mind map (Jones et al., 
2012). Interestingly, this finding was similar to the finding of interview result in qualitative 
analysis. One of the participants mentioned that the challenge of using mind map in learning 
is he did not like to make mind map because he had to read more information and that was 
difficult for him. 

Second, the mean score of item number 5, “I can remember English learning better by writing 
for several times” was 3.86. 77.9% of the participants “agree” either “disagree” with the 
statement. This may indicate that learners tend to write for several times as it helped them 
to remember when they learned English. This finding was in line with a study of Gilakjani 
and Ahmadi (2011) that visual learners prefer to take notes in order to help them in 
understanding the information. In addition, they tend to simplify the wide information into 
the simple form through annotating and highlighting information because it will help them 
to remember the important points and they can review it later (Ajideh et al., 2018; Dornyei, 
2005). Furthermore, this item may resemble the item number 7, “I understand English easily 
when lecturer writes in the white board rather than listening to the lecturer’s speech” which 
produced mean score 3.87. Both of the items discussed about writing as the activity that 
visual learners prefer to do in learning English. This may indicate that as students learned 
based on their style, they did things that could help them in learning. In addition, Sen and 
Agir (2014) stated the role of white board in the learning is as the supporting tool to help the 
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students in understanding the information. This result was in line with a study from 
Nematipour (2012) in Malaysian context that the students acknowledged that as they 
believed in their abilities in learning English; they knew what to do during their learning 
such as taking notes when they learn because they preferred to learn from the written 
information. Based on the result from both studies, it could be concluded that learners 
believe on their attributes in learning English to help them in understanding the materials. 

Third is the item number 6, “I obtain new vocabulary about English by reading the things 
that are related to English learning through online (reading article, and news) or through 
offline (reading book)”. The mean score of this item was 4.24 and it indicated as the highest 
mean score of the participants’ response in the questionnaire. 94.5 % of the participants’ 
showed their agreement to this item and it indicated that the participants tended to learn 
English by reading materials about it. This item was also similar to the item of number 4, “I 
understand an English material by reading rather than listening through audio” which 
produced the mean score 3.85. It may indicate that the participants tend to read English 
materials when they learn English. Oluremi (2015) stated that as the characteristic of visual 
learners is they prefer to the reading activities, they tend to read the materials when they 
learn. This study was in line with the study of Bhattacharyya and Sarip (2014) in Malaysia 
context that visual learners reported their agreements that through reading they could 
understand the information better as they were expected to read available materials by 
themselves. Furthermore, this result was also the same with the result of Padidar et al. 
(2015) that visual learning style influenced the vocabulary learning of the students as they 
had better retention in vocabulary. Moreover, as this item was the highest mean score, it 
could be concluded that the students’ visual learning style played a better role in the 
students’ English learning (Obralic & Akbarov, 2012). 

 

Research question 2: How are students’ and teachers’ beliefs on the uses of visual aids 
to improve learners’ learning? 

With regard to the second research question, four students had been interviewed as they had 
the high level of visual learning style. The participants were given pseudonyms as follows: 
Miller [Male], Jenni [Female], Nora [Female], and Bastian [Male]. Furthermore, three 
teachers from General English class had been chosen to be interviewed. They were given 
pseudonyms such as Rian [Male, Teacher 1], Luna [Female, Teacher 2], and Narita [Female, 
Teacher]. 
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Table 2. Emerging themes on the students’ and teachers’ perspectives on the uses of 
visual aids to improve the learners' learning 

Theme 1 Teachers used pictures to engage students in 
brainstorming activities. 

Theme 2 
Teachers used videos to provide input for further 
discussions and tasks. 

Theme 3 Teachers wrote on the board to explain English grammar 

Theme 4 
Teachers used gamification in game to create engaging 
learning. 

Theme 1. Teachers used pictures to engage students in brainstorming activities. 

 It was found that the teachers used pictures to engage their students into the activities in 
which the students should brainstorm what they were going to learn at that time. For 
instance, the students, Miller and Nora reported that their teachers provided pictures to lead 
them into the materials in which they were given pictures and they should think and explain 
what happened in the pictures and its relation into the materials. They commented:  

Pictures and graphics are really helpful when learning because graphics and pictures are 
related to the material, so I can understand quickly. The picture shows what is in the words, 
so it eases me to understand. [Miller] 

Because we have been taught about the formula of how to differentiate about two things, 
so the lecturer gives the pictures of fast-food chicken restaurants, then we are asked to tell 
the differences in English.  [Nora] 

In similar tone, the teachers also admitted that they used pictures to engage their students 
into the topic of their learning in which they were given some pictures and also the guideline 
questions to lead them in brainstorming the topic. Luna, for instance, reported that she 
believed on using pictures to explain about a topic as it was helpful in her class. She stated: 

I use pictures of human sticks, pictures that make the students curious about a particular 
topic … for example … food and mood. Well, I use emoticons, so I give emoticons and then I 
relate to how you feel about this kind of food. Then, I put the picture and they (the students) 
have to read whether they like it or not. So in my opinion, pictures speak louder than words 
so it's more helpful by using pictures instead of giving a long explanation. [Luna, Teacher 
2] 

Additionally, Narita also admitted that using pictures to explain a topic could give 
comprehensive information to the students. She commented: 
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The topic is about water pollution, the animals that eat rubbish, as it is trending on social 
media, for example, I give a picture of a fried fish and then I ask “what do you think about 
this?” and then they answer, after that I give them a picture of a fish that eats rubbish and 
ask “now, what do you think about this?” it will give them comprehensive information just 
by using visual, just by using some pictures it can open a wide discussion for the 
students. [Narita, Teacher 3] 

This finding suggested that the use of pictures in English learning was to facilitate the 
students to obtain the information better. Seen from the students’ and teachers’ excerpts, 
this finding was in line with some previous studies on visual learning style (e.g.: Gilakjani, 
2012; Gilakjani & Ahmadi, 2011; Hawk & Shah, 2007; Oluremi, 2015) that as the role of the 
teachers is to provide appropriate material with their students’ visual learning style, when 
the teachers use visual aid that can accommodate students’ visual learning style, it will be 
beneficial for their learning (Pritchard, 2009). Those four excerpts reflected the theory from 
Gilakjani (2012) that  as visual learners learn better from what they see, they prefer to learn 
by using pictures because it helps them to obtain the information better. In addition, the way 
the teachers used of pictures in their teaching was a good idea because they provide the 
chance for the students to practice what they were going to learn (Barani et al., 2010). 

Theme 2. Teachers used videos to provide input for further discussions and tasks. 

Besides using pictures in learning, the teachers also used videos as the input for the students 
before they discussed that topic and also as the example for them before they worked on the 
tasks. For instance, Jenni and Nora stated that their teachers used videos to give them input 
of what they were going to learn. They commented: 

Well, seen first from the title, then the video is played several times so that after that, we try 
to get what the video is about. [Jenni] 

The individual task is about to answer true or false based on the video that we watch. Later 
we’ll see whether our answer on the true or false is appropriate with the explanation. 
Sometimes it's like a question, but we answer it based on the video ... [Nora] 

Furthermore, the similar finding was also stated by the teachers that they used videos in 
their teaching as the input for the students in which those videos were used in lead-in 
activities. For example, Luna commented that the use of video in her teaching was as the 
example for the students to learn before they made their own videos as the output of their 
learning. She reported: 

But this is an example for later, so their output is like that. …so after they learn, they have 
to make such a product as the output of the learning. So they know "oh, if we make a vlog, 
we have to give back sound ...” so it will be easier for them. So by giving the video, students 
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can learn from the experiences of the people in the video. So it can be input or output of 
their learning. [Luna, Teacher 2] 

Narita, in comparison, commented that she believed that not all of her students had the same 
background knowledge; therefore, using videos could give new information to the students 
about the topics of that day. She stated: 

For example, it discusses the topic of global warming, so all students do not have the same 
background knowledge, they have a different starting point. So, by using video, at least it 
gives the students similar information, later when it is the production stage, they have to 
produce something from the topic by applying the grammar that being discussed on that 
day. At least from the topic, they get the same understanding. So, the effort to explain the 
topic does not complicated as explain without using video. [Narita, Teacher 3]  

Seen from the excerpts of Jenni and Nora, the used of videos reflected the theory of Mitra et 
al. (2010) that using the video helps the students to link their background knowledge and 
the new information with the topic in their learning. Meanwhile, the excerpts of the teachers 
highlighted the advantages of using videos to teach English. The video was used also as the 
input in learning which facilitates students with important information that they are going 
to use in discussions (Bajrami & Ismaili, 2016; Mitra, Lewin-Jones, Barrett and Williamson, 
2010). This present study’s finding was also in line with several studies that have been 
reported (e.g.: Bajrami & Ismaili, 2016; Mitra et al., 2010; Oluremi, 2015) that when the 
teachers use videos, it is interesting and motivating the students in their learning as it 
facilitates the students with some topics to be discussed.  

Theme 3. Teachers wrote on the boards to explain English grammar. 

 Miller and Bastian commented that their teachers wrote the English grammar formula on 
the boards and it helped them to understand it better because they could also take notes and 
use it as the example to make new sentences. They reported: 

If the lecturer only talks, I will not understand about it, but if she writes on the whiteboard 
such as the formulas, I can understand it, I also write it down. [Miller] 

So, later, when we are asked to do the task … so the sentence can be... it is related... it does 
not wrong. So while the one on the whiteboard is an example, then we just need to make the 
new ones that are already adjusted to what we have made. [Bastian] 

Additionally, Luna and Narita reported that they wrote on the board to explain grammar to 
their students such as writing the patterns and the examples to make their students 
understand it better. Luna, for example, commented: 

 In my opinion, the role of the whiteboard was as kind of assistant for me to make it easy to 
explain the basic material of the day's material. So I always start with pictures so after the 
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students can guess what will be learned at that day then I usually say “okay if we want to 
talk about this topic, what kind of tenses that you need to use”, maybe, if some students were 
still confused, yes, I wrote it on the board because in today's world not everything can be 
done digitally. [Luna, Teacher 2] 

Narita also stated that through writing on the board, it helped the students to take notes 
and make them practice what the teachers wrote on the board. She reported: 

Hm... It becomes more effective because when I write on the board, the students also write 
it. … If it is written on the board, the students will write it also or they will work on the 
exercises directly using the examples on the board. [Narita, Teacher 3] 

Seen from both students’ and teacher excerpts' above, explaining grammar by writing on the 
board could help the students in learning English formula because they could learn from the 
teachers’ explanation on the board (Aydinli & Elaziz, 2010). In addition, this finding was in 
line with the study of Oluremi (2015) that as visual learners prefer to take notes on 
important information, when the teachers wrote the important points of the materials on the 
boards, it gave benefit to the students because they could also took notes on what they got 
from the teachers’ explanation. Furthermore, Sen and Agir (2014) explained that the role of 
boards in education is important because the teachers can use it to emphasize on certain 
important points and to engage the students attention. Moreover, the boards are used to 
support the interaction between the teachers and students in the class; it can facilitate the 
communication in the class, and to present the ideas (Sen & Agir, 2014) 

Theme 4. Teachers used gamification in games to create engaging learning. 

Two students reported that online games were used by their teachers to make them enjoy 
the learning. They acknowledged that their teachers used an online game named kahoot! and 
it could help them to memorize what they had learned. For example, Miller and Nora stated 
that they were enjoy when they learned using kahoot! because it was the fun way of 
memorizing materials. Both of them reported: 

It’s fun. Because played kahoot! looked like we have competition with the other students to 
answer the questions. So, the questions are given in the kahoot! are related to the material 
that we just learn. [Miller] 

We become excited and it makes us have to understand the material. … It is fun to have our 
name on the screen, there is a diagram, oh my percentage, and then if we answer correctly, 
it's like motivating us that ‘oh I can do it’, ‘oh I already understand’. [Nora] 

Additionally, Rian admitted that as the students had their class since morning and his class 
was started on afternoon, the students were tired and bored to learn. In order to keep the 
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students to be active in learning, he played games which had visual aid such as pictures to 
build students’ interest in learning. He reported: 

I usually play various games in the class. The games with visual are guessing game using 
power point, kahoot! with some pictures, and then jeopardy games, it is interesting. 
Jeopardy game is a game which has some pictures or questions and it has scores such as one 
hundred and two hundreds. The students in the groups are asked to answer the questions 
to collect the points. So, every question has different score and it is quite similar with power 
point, the game has its own application. It’s fun actually. [Rian, Teacher 1] 

Similar to Rian’s comment, Narita also used game in her teaching to familiarize the students 
with the online games, as she believed that the students will need it in their future. For 
instance, Narita stated that she used kahoot! in her teaching. She reported: 

Games are often used but nowadays there are lots of applications of games, so I prefer to 
use online games such as quiziz and kahoot!, so the students also get updated because they 
will face it in their reality of working. [Narita, Teacher 3] 

Those excerpts from both students and teachers reflected the theories of Gaudart (1999) 
that games were the most effective technique in the students’ learning that could be used 
to support them in practicing what they have learned. In addition, seen from Rian and 
Nora excerpts, the teachers believed that using games could engage the students into the 
learning as it created fun atmosphere in learning activities in which the students could 
practice the target language in a fun way without realizing that they learned grammar 
(Macedonia, 2005). Furthermore, as seen from the excerpts of Miller and Nora, their 
excerpts were in line with a study from Lin et al. (2018) that kahoot! as a game could be 
used by the teachers to motivate the students in their learning. Moreover, the benefit of 
using games in instructional activities is as an interactive technique in the class that could 
made the students to be active in learning (Kumar & Lightner, 2007; Putri, 2019). 
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CHAPTER V 

CONCLUSION 

1. Summary 

The finding of this presents study has some important points to be highlighted. From the 
quantitative analysis, it was found that the level of visual learning style of students of non-
English major was high. Furthermore, as seen from several items with striking results, 
although the students were visual learners, they may did not good at and enjoyed making 
mind map in their English learning. In addition, the students could understand the learning 
better when their teachers wrote on the boards to explain the English grammar to them 
because they got benefits from it in which they could take notes to help them in 
understanding and memorizing the English grammar better. Besides that, as the students 
were visual learners, they preferred to the reading activities, so they tended to learn by 
reading instead of listening to the audio in learning. Moreover, the students preferred to read 
the English materials through online (reading journal, article, and news) and also through 
offline (reading book) because by reading, they could obtain the information better and also 
they could get new vocabulary.  

Furthermore, with regard to the students’ and teachers’ perspectives on the use of various 
visual aids to improve the learners’ learning, there were four main themes. First, the teachers 
used pictures to engage the students in brainstorming activities in which the pictures were 
used to lead the students to brainstorm the topic that had to discuss in the meeting. Second, 
the teachers used videos as the input for further discussions and task. The teachers provided 
some videos for the students in order to give them input for the learning which gave them 
additional knowledge about the topic. Third, the teacher wrote on the board to explain 
grammar. In teaching, the teachers wrote the important things such as pattern of the tenses 
and the examples to help the students in understanding the materials. Fourth, the teachers 
used various visual aids in game to create fun learning. By using games such as kahoot! and 
quiziz, the teachers tried to engage the students into the learning and motivate the students 
to learn.  

2. Implication and contribution 

Based on the result of this study on the role of visual learning style in English language 
learning, there was an implication that can be suggested as follow: both students and 
teachers have the similar perspectives on the use of boards in learning in which the teachers 
explain the English formula by writing on the boards. However, the students reported that 
they could understand the materials only when the teachers provided written explanation 
on the boards and it could help the students also to remember the important information 
(Ajideh et al., 2018; Dornyei, 2005). In addition, as seen from the teachers’ perspectives, one 
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of the teachers provided the written explanation only when she found her students were 
confused. As Oluremi ( 2015) stated that it may be beneficial for the students when their 
teachers facilitate their visual learning by providing written explanation on the board 
because they could take notes and learn from it. Therefore, the teachers probably need to 
provide the important points of the learning to the students through writing on the board.  

Moreover, this study had its contribution to the study about students’ visual learning style 
in the English Language Teaching (ELT) in Indonesia context. By considering that the study 
on visual learning style in Indonesia context has not been conducted yet, through the results 
of this study, it could be generalized to the wider population and it provided the students’ 
and teachers’ perspectives on the use of visual aids to improve learning 

3. Limitations 

Despite the implications and contributions, this study also has some limitations. First, there 
was no informed consent form to the participants due to the online interview. However, it 
did not affect the quality of the data. Second, the number of previous studies about visual 
learning style in Indonesian university context was still limited. Hence, the sources with 
which to compare the present study were limited. 

4. Future studies 

Based on the limitations of this study, there is a suggestion for the future studies. As the 
studies on visual learning style in Indonesia are rarely, it is important to conduct research 
on the visual learning style in different education backgrounds. For instance, researchers can 
investigate the visual learning style of Indonesian Senior High School students as it also 
emphasized by Zein (2017) that the students‘ English performance was found as 
unsatisfying, while they have to learn English as a foreign language and in which it becomes 
a mandatory subject in the school.  
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CHAPTER IV 

FINDINGS AND DISCUSSION 

 

This section reports the results of the present study’s research questions and analyses the results in 
relation to the literature. The total participants were 63 Theology Students who were taking English 
for Theology Class. There were 34 male participants (54%) and 29 participants were female (29%). 
The minimum age of the participants was 18, while the maximum was 26 (SD= 1, 75). The 10 
questionnaire items on FLRA have 0.77 Cronbach’s alpha coefficient. It means that the 
questionnaire possesses high internal reliability because the alpha coefficient was close to one (1). 
The mean score of the 10 items questionnaire on FLRA was 25.39 (SD = 3, 86).  

 

1. Research questions 1: To what extent do ESP for theology students experience reading 
anxiety? 

As could be seen in Table 1 page 28, there were nine items which had means scores lower than 
3.00 and one item yield means score 3.00. It indicated that in some items students showed their 
lower anxiety in reading. The complete result of the participants’ responses could be observed in 
appendix 5. It could be seen in appendix 5, generally, the responses tended to either “Agree” or 
“disagree” alternative. It indicated that the participants, in general, tended to have medium anxiety 
in reading. Some items that could be seen in Table 1, the result showed that items with the highest 
mean score were items numbers one and five. Item number one yield mean score of 3.00, while 
item number five yield means score of 2.81. Item number three and ten were the lowest item in 
which item number three yield means score of 2.24, while item number ten yield means score of 
2.03. 

Table 1. The Mean of Participants Response on questionnaire items on FLRA 

Item Number Means 

1 3.00 

2 2.75 

3 2.35 

4 2.24 

5 2.81 

6 2.70 

7 2.76 

8 2.37 
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9 2.40 

10 2.03 

 

First, item number 1 “I feel anxious when I am not sure with what I am reading in English” had 
the highest mean score of 3.00, which may indicate the learners felt anxious when they felt unsure 
whether they understood what they were reading in English. The learners felt unsure maybe 
because of a lack of confidence. According to  Aisyah's (2017), lack of confidence in reading will 
increase learners’ anxiety and affect their reading comprehension negatively . Furthermore, the 
lack of assurance in reading leads learners excessively to judge themselves negatively (Monobe et 
al., 2017). Furthermore, the present study’s result was in line with the result of Al-shboul et al.'s 
(2013) study in Jordanian context. In that study, it was found that learners also felt anxious when 
they were not sure about the passage that they read. It may indicate that EFL learners in Indonesian 
context and Jordanian context face similar challenge in reading. They felt nervous because they 
may not always know what they were reading about. In contrast, this result was different from the 
results of several previous studies (e.g.: Al-sohbani, 2018; Cetinkaya, 2011; Stawiarska, 2013). 
These studies found that EFL learners may feel confident with what they were reading about 
because they believed that English was easy to comprehend. The differences of this finding may 
be attributed to some factors.  Firstly, the participants this study might have advanced level of 
proficiency in reading. Secondly, the participants of these three previous studies had at least three 
and a half up to five years of exposure in reading, while participants of this presents study only 
had 2 years. In the process, these students may develop better reading behaviour to build their self-
confidence in reading.  

Second, item number 5 “I feel anxious when I am reading a passage in English when I am not 
familiar with the topic” produced the second highest mean score at, 2.81, which indicated the 
learners tended to have a high level of English reading anxiety. The learners felt anxious because 
they thought they could not get something from the reading. They were afraid when they could not 
comprehend the English text because the topics of the texts that they read were not familiar with 
them. Related to the finding that unfamiliarity of topic stimulated anxiety, Soltani and Malaee 
(2015) stated that unfamiliarity of a topic or content in the second language may become extra 
challenges for L2 readers. One of the challenges that the students will find in reading English text 
is linguistic difficulties (Soltani & Malaee, 2015). This present study’s finding was almost the 
same the result of several previous studies (e.g.: Al-sohbani, 2018; Saito et al., 1999; Sparks et al., 
2018; Zhang, 2000). Zhang (2000) study, for example, also found that learners tended to get upset 
and anxious easily when the topics were not familiar for them because they were afraid that they 
could not do well the reading task. When the learners experienced the unfamiliar topic while 
reading, they might feel that reading took a lot of their time. This same result was supported by 
Soltani and Malaee's (2015) statement that when students attempt to comprehend a text which are 
not familiar for them, they tended to spent most of their energy to comprehend the text and it 
affects the their reading performance.  
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Third, item number 4 “I feel anxious whenever I see a whole page of English in front of me” 
yielded the lowest mean score at, 2.24. In this item, 38.1% disagrees with this statement. It means 
that the students tended to have low anxiety level when they saw a whole passage or read a long 
passage in front of them. These participants have been exposed to reading since they were in the 
first semester, as explained previously. It could be seen how the students had been trained building 
a good habit in reading by the teachers. For Theology students, a longer passage to read in this 
class may have been familiar for them since they were in the first semester. Regarding this, Daniel 
et al. (2017) stated that having a good habit in reading can help the students to have effective study 
skill. The effective study skill helps them to understand the learning materials easily, moreover, 
students tend to have less anxiety when they have familiar and do the habit in reading regularly 
(Daniel et al., 2017). This result was in line with the result of Atasoy and Temizkan's (2018) study, 
in which they found that students did not feel anxious when they saw a whole page of English in 
front of them because they used some reading strategies such as scanning, skimming to solve 
unfamiliar topic in reading. Hence, it may not increase their anxiety in reading. Besides students 
with good habit in reading tended to have low anxiety because they were able to read the whole 
page or a longer passage continuously until it became a pattern of behaviour (Khoirunnisa & 
Safitri, 2018). 

The last, item number 10 “The hardest part of learning English is learning to read” which had a 
mean score of 2.03. 81% of the participants indicated their disagreement with the statement. This 
indicated that learners did not face difficulty in learning the reading skill but they may have 
difficulty in learning other English skills. Some authors argued that the most difficult skill in 
English is speaking (e.g.; Horwitz et al., 1986; Widhayanti, 2018). Learners assumed that one of 
the most difficult skills to master from all four English skills is speaking (Elaldi, 2016; Horwitz, 
2001). However, this study found that 19% of participants stated their agreement which means 
reading may be one of the most difficult skills to master. In the present study’s finding, there were 
only 19 of the participants in total who indicated that reading is the most difficult skill to master. 
It was different from the finding of Hermida's (2009) study in Canada. She found that the most of 
her participants considered reading the most difficult skill to master. The differences of this finding 
might be attributed to some factors. Firstly, theology students in the present study might have more 
exposures in reading rather than the participants who took academic reading skill in Hermida's 
(2009) study. Secondly, they also may have previous exposure of reading strategies and reading 
habit that can reduce the level of students’ anxiety in reading process.  

 

2. Research question 2: What is the relationship between ESP for Theology students’ 
reading anxiety and their achievement in reading class? 

As could be seen in Table 2, there was a comparison between the result of FLRA and score to find 
the relationship between students’ FLRA and their reading achievement. The Pearson Correlation 
of this two variables showed that there was a negative correlation. The total of the population was 
63. Related to the second research questions on the relation between theology students’ reading 
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anxiety and their reading achievement in the reading class, some points could be commented on. 
This study used SPSS 21 to find students’ FLRA and its relationship with their reading 
achievement.  

 

 

 

 

 

 

 

 

 

 

Firstly, in regard to the result as seen in Table 2, the study found a significant negative correlation 
between students’ FLRA and their achievement in reading performance (r (61) = -.25, p < .05).  It 
indicated that students’ FLRA was negatively correlated with the participants’ L2 reading 
achievement. It means that the higher the learners’ feel anxious in reading, the lower the score 
tended to be. The strength of the relationship was weak. It indicated that there were several 
exceptions in this study, which did not exhibit such a correlation. Despite all those exceptions, it 
is still worth-noting that on average the two variables were negatively correlated. This present 
study’s result was aligned with some previous studies. For instance, Jafarigohar's (2012) study 
yielded r (110) = -.21, p <.03, and Zhao et al.'s (2013) study yielded r (112) = -.45, p < .01).  

The present study and those two studies which were conducted in the different learning contexts 
had the same result. Moreover, they had the same participants who were university students. It 
may indicate that FLRA of university students in the different various context are negatively 
correlated with their L2 reading achievement. Even though correlation cannot show cause and 
effect, the result of this three studies might support Sari's (2018) statement that anxiety is one of 
main factors affecting students’ reading achievement in reading class. Moreover, the similarity of 
participants’ characteristics was also found in these three studies. Firstly, the university students in 
these three studies had previous exposure of effective reading strategies to focus on linguistics 
skill in the reading. Secondly, the participants might have more exposure in reading because they 
have to pass several reading classes before they take advanced level in reading class.   

 

Table 2. Correlation between students and their achievement 
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3.  Research question 3: What factors do ESP for Theology students believe contribute to 
their anxiety in reading? 

The pseudonyms of the four participants were as follow: Jack (Male/M), Adit (M), and Boy (M) 
(High FLRA), Ray (M) (Low FLRA). As could be seen in Table 3, it showed that there were five 
themes of participants’ perspectives on factors that they believe can contribute to their anxiety in 
reading.  

 

Table 3. Emerging theme of factor that could contribute to participants’ FLRA 

Theme 1  Fear of making mistakes and low self-confidence increase 
learners’ reading anxiety  

Theme 2  Low self-perceived competence increases learners’ reading 
anxiety  

Theme 3 Unfamiliar vocabulary increases students reading anxiety  

Theme 4 Lack of motivation increases students’ anxiety in reading 

Theme 5 Teachers’ methods can either reduce or increase students’ reading 
anxiety  

 

Theme 1. Fear of making mistakes and lack of self-confidence increase learners’ reading 
anxiety.  

Two participants with high FLRA admitted that they experienced lack of self-confidence when 
they were afraid of making mistakes while reading a text. The fear of making mistakes may not 
only decrease students’ self- confidence but also it may increase students’ reading anxiety. Two 
students with high anxiety such as Jack, and Boy, for examples, admitted that they felt not 
confident when they were afraid of making mistakes in understanding the content of reading. They 
reported: 

 

I feel anxious when I do not understand the reading content or the 
core of the reading. I am afraid if I do not master the reading content, 
it will impair my reading performance. [Jack, High FLRA] 

 

 […] I am afraid of making a mistake and misunderstanding the 
authors’ intentions toward the text [Boy, High FLRA] 
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This finding was in line with some experts’ statements (e.g.: Daley et al., 2014; Zikuda et al., 
2013). Zikuda et al. (2013) for instance, stated that emotions play a main role in learning to read 
in which learners tend to have high anxiety in reading if they get negative emotions such as fear, 
sadness, or disappointment which influence their reading comprehension. In this case, Jack 
acknowledged that his fear may affect his reading comprehension in reading. It can be seen in his 
excerpts that negative emotions can impair their reading comprehension in reading (Daley et al., 
2014).  

Furthermore, a participant with high anxiety also admitted that his anxiety increased, because he 
was afraid of mispronouncing some words in front of the class. His friends tended to laugh at him 
if he did. He said: 

 

[..] I am so afraid of mispronouncing a word. I ever experienced it 
when I did my presentation, I made mistake in mispronouncing many 
vocabularies and some of my friends are laughing at me. It makes 
me feel shy [Jack, High FLRA] 

 

The finding that learners felt anxious due to friends’ unsupportive behaviours of laughing at them 
when they were making mistake may be related to Oliviana and Hayati's (2017) quantitative study 
in Kayutaman, Indonesia. Oliviana and Hayati (2017) found that positive peer support is one of 
the good ways to promote students’ self-confidence in reading. In this case, Jack may not feel 
confident with his performance because his friends were laughing at him when he did his 
presentation in front of the class. Thus, it may affect his FLRA when he performed in front of the 
class.  

A participant with low FLRA seemed to understand this problem of peer support in the classroom 
as could be observed in Ray’ comments: 

 

Sometimes, I feel afraid of making mistake in pronouncing some 
words, however, I think it is normal. My friends will help me when I 
make mistake. In my opinion, we have to help our friends when they 
make a mistake or do not understand something related to reading. 
It is because the friends’ role can influence someone’s engagement 
in the learning process [Ray, Low FLRA] 

 

Ray’s comment may reflect what Furrer et al. (2014) explained that in academic engagement, 
friends’ role is important besides teachers’ role. Students’ school life is more enjoyable when they 
can build good relationship with one another, for example, they can help one another (Furrer et al., 
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2014). As could be seen in Ray’s comment, he agreed that friends’ role could influence someone’s 
engagement in the learning process.  

 

Theme 2. Low self-perceived competence increases students’ reading anxiety.  

Students who had low self-perceived competence turned to be a factor associated with reading 
anxiety. Two participants with high anxiety, Adit and Jack, for instances, seemed to feel inferior 
with their friends’ ability in the classroom. They commented: 

 

Sometimes, I feel my friends’ works are better than me. They can get 
a good score but I did not [Adit, High FLRA]  

 

I keep feeling anxious in reading class. I am just afraid if I cannot 
follow what is taught in the classroom. [Jack, High FLRA] 

 

In comparison, the participant with low FLRA seemed to have high self-perceived competence. 
He felt confident enough with his ability during the learning process. He reported: 

 

I never feel inferior with my friends’ ability because I always try to 
survive by myself to find my own way to read a lot and to develop my 
reading skill by using some reading strategies [Ray, Low FLRA] 

 

Regarding the excerpt, inferiority happens in a situation when a person finds himself having lower 
ability than other people (Kabir, 2018). Students’ low perceived competence was more likely to be 
caused by their lack of self-confidence of their capability to learn and achieve specific goal (Sultan, 
2012). In low self-perceived competence, students may take for blame or judge themselves 
negatively without experiencing something in this field. However, in lack of self-confidence, 
students may have bad experience or poor performance at school that may make them do not feel 
confidence with their performance. Furthermore, even though it is in the speaking context, a 
previous study conducted by Yan and Horwitz (2008) suggested that when students feel inferior 
with their ability, they tend to feel anxious. In comparison, Bakx et al. (2006) explained that self-
perceived competence is found to be an important thing to improve students’ reading behaviour in 
order to reduce their anxiety in reading. In addition, it could be seen in Ray’s comment that self-
perceived competence in reading is positively related to how much learners can enjoy reading and 
how they can survive to solve some problems in reading (Bakx et al., 2006).  
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Theme 3. Unfamiliar vocabulary increases students’ anxiety in reading. 

A participant with high anxiety admitted that vocabulary was one of the main factors that can 
increase his FLRA. When he felt anxious he tended to use some tools such as Google translate, U-
dictionary, and reading strategies to know the meaning of some difficult words. He had tried to use 
reading strategies to find difficult words but it did not work and hence his anxiety. Regarding this, 
a student with high FLRA commented: 

 

The main obstacle is vocabulary. I use dictionary and google 
translate to find some difficult vocabularies. Sometimes, I try to 
guess the meaning from the previous and after the sentence. I always 
do so when I find difficulty in mastering the vocabulary but 
sometimes, I feel that failed to do so. It makes me feel bored and I do 
not want to read the text anymore [Jack, High FLRA] 

 

Ray, in comparison, a participant with low FLRA, commented that he did not really feel anxious 
when he found several difficult vocabularies. He said that vocabulary was only one of stepping 
stones that could be solved by memorizing and learning it regularly. He reported: 

 

I always enjoy it and take it easy when I find some difficult 
vocabularies in a text. It is just stepping stone in reading. So, when 
I find any difficulty, I always keep calm and try to use google 
translate or dictionary to find out the answer. The point is we have 
to learn the vocabulary most of the time [Ray, Low FLRA]  

  

Chou (2011) suggested that students who experience lack of vocabulary knowledge, tended to be 
more anxious because they did not understand the content of the reading. In comparison, learners 
who use reading strategy to comprehend the text, tended to be less anxious in reading and it helped 
them to improve their reading performance (Lien, 2011; Sari, 2017; Tien, 2017). Regarding Jack 
and Boy’s case, they may have high FLRA because they had lack of vocabulary knowledge to 
comprehend a reading passage. Whereas in Ray’s case, he might have low anxiety even though he 
experienced unfamiliar vocabulary because he had strategies such as using google translate and 
dictionary.   

 

Theme 4. Lack of motivation increases students’ anxiety in reading. 

Two participants with high FLRA, Boy and Jack, for instances, acknowledged that they had lack 
of motivation in reading. They admitted that they got bored and lazy easily when they read a lot 
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of text. It may be caused by some factors such as vocabulary, grammar, and unfamiliar topic. Thus, 
it impaired their reading comprehension in reading. They felt that the hardest part of learning 
English is learning to read. It made them unmotivated in reading. They stated: 

 

[….] I get bored easily when I am reading a text because there are 
some factors such as vocabulary, grammar, and unfamiliar topic 
when I see many reading passages, this makes me feel that the 
hardest part of learning English is learning to read. I feel 
unmotivated to continue to read the text.  [Boy, High FLRA] 

 

I always get bored when I read a lots of texts. I feel so lazy to read 
the text. [Jack, High FLRA]  

 

In comparison, Ray commented that he has a good motivation in reading. It helps him to 
understand and comprehend the text easily because he spent a lot of time to read. Ray stated: 

 

For me, reading is easy to learn if you can motivate yourself […] 
learning to read is not difficulty as long as I want to spent my time 
to read many texts regularly to understand and comprehend the text 
[…] [Ray, Low FLRA] 

 

This present study’s finding showed that most of learners had lack of motivation in reading because 
they have some difficulties in reading comprehension (Zarei, 2014). For instance, seen in Boy’s 
excerpt, he felt lack of motivation when he found difficulty in vocabulary, grammar, and unfamiliar 
topic. Therefore, he felt difficulty in comprehending the reading text when he found it during the 
reading process. In comparison, Yamac and Sezgin (2018) stated that students who have an interest 
in learning the reading content, tended to have a good motivation in reading. It could be seen in 
Ray’s case that he acknowledged reading was easy to learn because he had a good interest with 
the activity of the reading. As an example, he spent more time to read many texts regularly in order 
to comprehend the text.  

 

Theme 5. Teachers’ methods can either reduce or increase students’ reading anxiety.  

Two participants commented that teachers’ methods could reduce their anxiety in reading. Jack 
and Ray, for examples, admitted that teachers’ role gives a lot of contribution to reduce students’ 
anxiety. The teaching activities which can be conducted such as jigsaw learning and group 
discussion. In addition, they also admitted that the teachers’ role affects the quality of reading 
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because the teachers give some feedbacks and tips to improve their reading comprehension. They 
reported:  

 

[…] I do not understand a content of a text, she always explains 
slowly and relaxing, I can understand it easier. She also utilizes 
Jigsaw learning to help us understanding the text […] [Jack, High 
FLRA] 

 

She gives me some tips and feedback how to use reading strategies 
to improve my reading performance. […] Use group discussion to 
discuss with our friends. Her role is effect on our quality of reading 
[Ray, Low FLRA] 

 

The teachers’ methods and contribution in Jack and Ray’s perspective play important role in order 
to reduce their reading anxiety. This present study’s finding was aligned with the finding of Lien's 
(2011) study in Taiwan. She found that the role of teachers’ teaching methods does influence the 
learning quality of teaching. In the present study, Jack and Adit might believe that teachers who 
use various learning activities could help them reduce their anxiety in reading. In relation with 
that, Nejad and Keshavarzi (2015) stated that teachers need to design and apply various activities 
to promote learning such as jigsaw learning, group presentation, group discussion to engage 
students in the learning activity. 

Adit, in comparison, acknowledged that teachers’ methods could increase his anxiety in reading. 
He felt that teachers’ roles were not really helpful in reading because the learning activity was 
monotonous. In addition, he admitted that the teachers’ methods were not interesting for him. He 
wanted to learn reading by using technology. He stated: 

 

Her role does not really help me in reading. I have to adopt the 
different way of teaching in the class. [….] her methods were not 
really interesting for me. The learning activities are monotonous. 
The problem is on the lecturer’s role […] increase my anxiety. She 
always asks us to read and answer some questions […]. That is one 
of the learning activities that are monotonous. I want to learn 
English by using interesting learning methods such as the use of 
technology [Adit, High FLRA] 
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It could be seen in Adit’s perspective that the teacher’s monotonous methods increase his reading 
anxiety. Seen from Adit’s comment, his teacher did not really give a big contribution in order to 
reduce his anxiety in reading. In relation with that, Subramani and Iyappan (2018) stated that 
teachers should use some innovative and interesting of teaching and learning methods in order to 
reduce students’ reading anxiety. In this present study, however, Adit’s teachers’ teaching method 
was not innovative and interesting enough to make the atmosphere of learning become interactive.  

 

4. Research question 4: What strategies do ESP for Theology students believe may help 
reduce their anxiety in reading? 

Table 4. Emerging theme on strategies that may help reduce their reading anxiety 

 

 

 

Theme 1. The use of reading strategies could help reduce students’ reading anxiety. 

All of the participants seemed to agree with the use of reading strategies to help reduce their 
anxiety in reading. They felt the atmosphere of learning more engaging because reading strategies 
could help them in the reading process. They stated: 

I use/ KWL, SQ3R, margin notes and annotating to reduce my 
anxiety in reading […] [Jack, High FLRA] 

 

I use Margin Notes to find difficulty in grammar and vocabulary. It 
helps me to reduce my anxiety in reading [Adit, High FLRA] 

 

I do scanning, skimming, outlining, seeing a picture, annotating, and 
then focus to the content of reading [Boy, High FLRA] 

 

I use scanning, skimming, margin notes and annotating to help me 
solve some problems in reading task [Ray, Low FLRA] 

 

The mentioned excerpts suggested the use of reading strategies could help to reduce learners’ 
anxiety. Zarei (2014) stated that students who used reading strategy tended to be less anxious 
because it can help them to solve some problems in reading tasks. In this case, three participants 
with high FLRA tended to be less anxious when they used variety of reading strategies to reduce 
their anxiety in reading (Sadeghi & Izadpanah, 2018; Ulfa, 2015; Zarei, 2014). Moreover, the use 

Theme 1 The use of reading strategies could help reduce students’ reading 
anxiety 
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of variety of reading strategy can improve level of students’ reading and students’ emotion in 
reading (Vijaya, 2012; Zeynali et al., 2017). This finding was the same as Lien's (2011) finding in 
Taiwanese, she found that the use of reading strategy can overcome students’ anxiety and make 
the learning environment less stressful. This finding was also the same with Zarei (2014) finding 
in Iran context he found that students who use reading strategy tended to be less anxious because 
reading strategy helped them to solve some problems in reading. These finding indicates that the 
use of reading strategy helps learners to reduce their anxiety in the reading process. 
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CHAPTER V 

CONCLUSION 
 

This chapter consists of summary, implication and contribution, limitation, and further studies. 

1. Summary 

This study conducted correlational study to find the relationship between students’ FLRA and their 
reading achievement. It found a significant negative relationship between students’ reading anxiety 
and their reading achievement. It indicated that the higher learners' reading anxiety, the lower the 
score tended to be. The strength relationship was weak. It indicated that there were several 
exceptions in this study, which did not exhibit such a correlation. Despite all those exceptions, it 
is still worth-noting that on average the two variables were negatively correlated. This study also 
conducted qualitative study to gain more information about factors that could contribute students 
‘anxiety. There were several factors found in this study such as fear of making mistake, low self-
confidence, low self-perceived competence, unfamiliar vocabulary, lack of motivation, and lack 
of teaching methods. In order to reduce students ‘anxiety, this study found reading strategies as 
tools to reduce students ‘anxiety in reading.  

 

2. Implications and contributions 

There were some implications and suggestions in order to reduce and find a solution for learners' 
anxiety in reading.  First, English teachers should pay attention to the learners' reading anxiety 
level. It is because their FLRA can affect their reading achievement. With regard to this, teachers 
need to give a lot of their contribution to maintain and control students’ negative emotional while 
they are reading. The teachers can create various learning activities and teaching methods, such as 
jigsaw learning, group discussion, and group presentation to make them involve in the reading 
process. Moreover, students also feel anxious because they thought that they could not comprehend 
text. It is because the topic of a text that they read was not familiar to them. In relation to this, 
teachers should explain the target knowledge to the students a head of the time and then discuss 
the topic of the reading passage to them. It helps the students to understand and comprehend the 
whole text.   

Furthermore, since this study also identified a lack of vocabulary knowledge as the factor that 
influence students' reading mastery, the teacher should teach vocabulary learning strategies that 
can be adopted by Schmitt and McCarthy (1997) they proposed some vocabulary learning 
strategies such as guessing from context and using vocabulary cards to help them remember the 
vocabulary. In order to reduce students’ reading anxiety, teachers also need to implement various 
reading strategies in the reading process. The reading strategies which can be conducted such as 
scanning, skimming, KWL, SQ3R, margin note, and annotating. When students use those reading 
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strategies, they tended to have less anxiety in reading. In addition, it helps the students to solve 
some problems in reading. It also can improve students’ reading comprehension.  

Additionally, there are some contributions of this research to other researchers. Firstly, this study 
conducted FLRA in EAP field. This might be a first step for research in this field to involve EAP 
participants. Secondly, the participants of the present study were Theology students. This is 
important for other researchers to investigate Theology students. It is because in process of 
learning, they have to read many foreign language texts in order to be able to absorb some 
preaching materials. For this reason, they might be susceptible to experience reading anxiety in 
reading class.  

 

3. Limitation 

Despite some implication and contribution stated above, there were also some limitations in this 
study. Firstly, the research design involved the use of reading score. The reading scores were taken 
from four tasks to midterm score. In this case, it would be better that the research design involved 
the use of the whole reading scores from the beginning until the end of the course. Secondly, the 
number of participants of the study only covers a small population which means the number of the 
participants are not enough to generalize the finding of FLRA in EAP learners. Lastly, due to 
Covid-19 pandemic, there were two participants interviewed through Whatsapp. It may slightly 
compromise the result of the qualitative data.  

   

4. Further studies 

There are some further studies that could be suggested. Firstly, it is recommended for other studies 
to use a larger sample of FLRA students in EAP context. Thus, the result of the study can be 
generalized in wider range. Moreover, this study investigated the relationship between students’ 
FLRA and their reading achievement. It is also recommended for further study to investigate FLRA 
and its relationship with L2 reading achievement in different learning context in Indonesia. It is 
also recommended that the other studies may discuss and the reading strategies and techniques to 
increase students’ reading comprehension and to decrease their anxiety. Additionally, this result of 
this study showed that the participants have 2 years of duration reading exposure in reading class. 
With regard to this, it is recommended for further study to investigate the possible influence of the 
reading exposure duration towards anxiety. 
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CHAPTER IV 

RESULT AND DISCUSSION 

 

The results of this study were gathered from the observation and interview data. The two classes 
that were being observed were Kids 1 (K1) and Kids 2 (K2). Both classes were using realia. 
Furthermore, the pseudonyms of the three participants were as follow: Eva (Female/F), Alka 
(Female/F), and Lisa (Female/F). In this section, the results and discussion of the observation in 
two classes and interview with three teachers are presented.  

 

Research question 1: To what extent do the teachers use realia in a private English course? 

Based on the results of the observation and also supported by interview results, there were two 
themes on the extent of the use of realia for young learners in a private English course. As shown 
in Table 1, the illustration of the two themes generated for the first research question is presented.  

 

Table 1. Emerging themes on the extent of the use of realia for young learners in a private 
English course 

 
Theme 1: Realia is used to teach vocabulary 

While doing observation, realia was used in both classes to teach vocabulary. It could be seen in 
these observation reports: 

The report of K1 observation: 

The teacher showed some photos of animals and fruits and said “what is this?” Some 
students seemed enthusiastic and mentioned the name of the photos loudly. But, some were 
just silent because some fruits and animals were new for them. But, the teacher did not stop 
there, she also did “repeat after” to teach the students to pronounce the words correctly, for 
example, she showed a picture and asked “what is this?” some of the students who knew 
it, answered “it’s a lion” or “Lion!” then to clarify the answer, she said ”it’s a lion”, “repeat 
after me, Lion”. [OBV/EVA1] 

The report of K3 observation: 

By using photos of persons as realia, the teacher was only presenting about new verbs of 
daily activities for the students. The teacher used photos of persons who were doing 
something on the photos. At the beginning of the class, the teacher was showing some 
photos, and the students were asked what activities that were done by the person in the 

Theme 1  Realia is used to teach vocabulary 
Theme 2  Realia is used to assess students understanding 
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photos, she said “what does she do?”, and the students said “sleep! Sleep!” they spoke the 
words loudly. [OBV/ALKA2] 

Based on the observation on how realia was used by the teacher to teach about vocabulary, in K1, 
the teacher used photos of fruits and animals to teach about nouns, meanwhile in K3, the teacher 
used photos of persons to teach about verbs. Therefore, it showed that students could learn 
vocabulary by using realia. In which, by using realia, students can learn nouns (e.g. K1 
observation) and verb (e.g. K3 observation). Regarding to these findings, there are some studies 
which also reported consistent results (e.g: Argawati, 2009; Bably & Nusrat, 2017; Hadi, 2018; 
Irawan, 2018; Suharsih & Hamidiyah, 2012). Suharsih and Hamidiyah (2012), for instance, 
conducted a study on how English teachers used realia to teach students with some nouns. 
Furthermore, Bably and Nusrat (2017) reported that learners can recognize an object immediately 
by using realia. In other words, students can easily mention the words based on the objects they 
see.   

Furthermore, those findings were also supported by the data of three teachers who were in 
agreement that students could recognize vocabulary by using realia. They shared that vocabulary 
is the frequent topic that they taught to young learners in this private course. Eva, for example, 
highlighted that she used realia for introducing new vocabulary for the students. She stated that: 

“…... realia is only used for showing [new vocabulary] for example. “This is a book”, [I 
set] a picture of book or real book. But, I only say the word or write it on the board and 
the realia is just showed…” [INTV/EVA6] 

In line with Eva’s viewpoint, specifically, Alka reported that she prepared realia to teach singular 
and plural nouns, and countable and uncountable nouns. She reported that: 

“…. if in kid classes, [students] might focus on [materials of] singular and plural. So what 
realia should be prepared? [the objects] can be mixed, fruit, vegetables, toys, therefore, 
we had to prepare mix realia that can be used for singular and plural, also 
count/uncountable]” [INTV/ALKA26] 

In relation to both teachers, Lisa also used realia to teach vocabulary. Even she found out that 
realia could be used variously for teaching parts of speech such as nouns and prepositions, and 
adjectives. She explained: 

“My Elementary Class (EC), firstly, in that class is about introducing vocabulary using 
realia. Usually, [I] use realia for [vocabulary]. For example, [I] showed something, “what 
is this?” [Students answered] “This is star fruit” Secondly, [I] can use realia for 
prepositions. Okay, for example, this is a toy and I put it here [putting a car on the table], 
“where is a car?” “It is on the table” ….. So [realia] can be used for prepositions. Also 
for …“which”, okay, for example, you’re holding two mangos, “Which one do you 
prefer?” for example, you prefer a yellow mango or green mango?” something like that. 
Because, if you want to teach ‘which’, realia is needed. If [realia was not used], it would 
be too difficult [for teaching ‘which’].  Okay for instance, this is an ambulance, [we ask 
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the students], the right one or the one on the left. Thus, we have two objects for them to 
choose.” [INTV/LISA3] 

With regard to the excerpts above, realia could be used to teach various vocabularies based on its 
purpose. In this case, Lisa used realia for teaching some parts of speech such as nouns, 
prepositions, and adjectives. Recent studies also reported similar results (e.g: Diep, 2019; Suharsih 
& Hamidiyah, 2012). In his previous study, Diep (2019), for example, reported that various realia 
could be used to teach simple structure for young learners like, preposition. He added that teaching 
simple vocabulary for young learners would be more effective by using realia because they could 
imagine the objects and also situations (Diep, 2019).  

 

Theme 2: Realia is used to assess students understanding  

Based on the observation data in K1 class, realia was not only used for teaching vocabulary but it 
was also used to check students’ understanding of the lesson that they just learnt. The report of K1 
observation: 

After presenting new vocabulary lesson for about 15 minutes, the teacher used previous 
realia to check the memory of the students. The game was “give me a picture of____”. She 
explained the instruction with intonations and gestures. Also, she made her example, so the 
students could see what they had to do. In this case, the teacher was putting some photos 
on the floor and she would call one by one by saying “Give me a picture of a mango” then, 
a student had to run and took the photo of mango. By doing this game, the students should 
listen carefully to their teacher to get the right picture. [OBV/EVA2] 

As it could be seen in K1 class observation, the teacher was using realia to check and review the 
previous lesson. Furthermore, by using realia, the teachers can drill students to practice and 
measure the students’ progress in understanding the lesson (Argawati, 2009). In other words, by 
practicing or even playing game using realia, it might help the teacher to find out whether the 
students understood the material or not, as illustrated in K3 class.  

To support the observation results, Eva, the teacher of the K1 class, during the interview admitted 
that realia was used to check the students' understanding. She commented: 

“[Playing game using realia] is practice, but more like concept checking. It is for checking 
whether [the students] remember [the vocabulary] or not. But, the real [speaking] 
practice, they do it with their friends.” [INTV/EVA21] 

Based on the interview, Eva clarified that she used realia to check the students’ understanding 
before they practice the language with their friends. It is also in line with Juhana (2014) who stated 
that young learners need repetition of language items that they learnt. Therefore, it is necessary for 
the teachers to assess the students by doing game or do several activities to give them familiarity 
and confidence (Juhana, 2014).   

 



45 
 

Research question 2: What are teachers’ views on the use of realia in English learning for 
young learners? 

The results of interview with three teachers who were as follows: Eva (Female/F), Alka 
(Female/F), and Lisa (Female/F). Three themes about the participants’ views on the use of realia 
in English learning for young learners are emerged (see Table 2).  

Table 2. Emerging themes on the teachers’ views on the use of realia in English learning 

 
 

Theme 3: Realia helps students get engaged in learning process 

Letting the students to sit and just explaining the lesson are not the right choices, especially for 
teaching young learners. By the evidence, the teachers agreed that using realia was their choice to 
build students' motivation in learning English. Eva, for example, reported: 

“[Using realia or not] their understanding is the same. But, [using realia] is more fun, 
and [the students] are not sleepy.” [INTV/EVA13] 

She continued: 

“[The students] seem curious toward realia that I brought. For example, I brought small 
wooden houses to learn about places. [The students] would ask “what will you do with the 
houses? And so on.” [INTV/EVA15] 

The excitement of the students was also seen by Alka, as she stated that: 

“[The students] were excited. If they saw toys in the class they would be so excited, like 
“what is this, miss? Like that.” [INTV/ALKA16] 

Lisa, participant 3 also shared that the students enjoyed learning using realia. She reported: 

“…If [I] used plastic fruits, or miniatures of real objects that we couldn’t bring to the class, 
the students would be happy because [plastic fruits] are playthings….” [INTV/LISA5] 

Students were engaged in the learning process because they were curious and excited about the 
objects brought into the classroom. For example, from Eva’s case, the students were curious about 
how realia would be used. In regards to this finding, Amumpuni and Rahmasari (2019) reported 
that the students were being active, motivated, and enthusiastic during the learning process and 
they give more attention more.   

Those findings were also supported by the results of the observation conducted in K1 and K3 
Class.  

Theme 3  Realia helps students engaged in learning process 
Theme 4  Realia helps students to maximize their multi-sensory English learning experience 
Theme 5  Realia increase students communication skill 
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During the observation, the teacher asked the students to play the game of “give me a 
picture of___” the atmosphere of the class was lively. Playing the game brought so much 
fun for them, as it was seen that the students were excited to catch the target by running 
from their chair and proudly giving it to their teacher. It seemed that the students enjoyed 
the activities [OBV/EVA1] 

While introducing verbs to the students, the teacher was showing some pictures, and the 
students said “Sleep! Sleep!” they spoke the words loudly. Yet, some students looked 
curious about what is in the photos and they focused on each photo that was showed. 
[OBV/ALKA2]  

In the light of these findings, in his study, Wachob (2006) stated that one factor that shows how 
students are motivated in the class is using interesting realia and what teachers can do with the 
given material. From the evidence, Eva and Alka, the teachers of the two classes, were using realia 
for playing game and showing pictures. In K1 class, the atmosphere was also lively because the 
students were actively catching the pictures. By doing such a game, the students were engaged in 
the learning process because the teacher gave exposure to the lesson in a fun way. Further, in K3 
class, the students were curious toward realia as they paid attention to the objects that were showed 
by the teacher, and they said the word loudly. Furthermore, by using realia, the lessons became 
more interactive and students became more independent while doing activities. 

 

Theme 4: Realia helps students to maximize their multi-sensory English learning experience  

All the teachers were in agreement that elementary students learn new things through seeing, 
feeling, touching, and experiencing realia. Hence, they agreed that realia is more effective to 
experience objects and real-life situations compare to other teaching aids. Alka, for example, 
explained that: 

“Hm … [realia] cannot be replaced [by other teaching media]… if we use realia, it can be 
touched, we can feel it, like fruit. The shape is like this if we just show the PowerPoint, the 
picture [of fruit] would be bigger. Is that the real size? Okay, the picture is okay, the color 
is okay, but is the size is like that? That’s not the real size. Even though several realia not 
really close to the real size of the real object, at least texture is the same. Kids have sensors, 
right? They can feel it.” [INTV/ALKA28] 

Lisa, participant 3, also reported the same point on how realia give different learning experience 
for young learners. She reported with some examples: 

“I think, for kids, realia is more interesting than technological tools. Why? [Because] they 
can see, touch, and feel [realia], so there are some aspects that they feel right at the time. 
If only pictures, how is the texture? For example like durian, it has thorns. So they can play 
with [realia] and they are not passive, for example, they know this is durian, when they 



47 
 

play, they can close their eyes and feel it. “Oh this is durian”, by feeling the texture.”   
[INTV/LISA13] 

Both teachers’ reports may reflect what (Gobert, 2018) referred to as multisensory reinforcement 
in which students do not only hear or write the word but they use their senses to see, feel, and 
touch the object to remember the information better in long term. Also, the participants admitted 
that realia could give different learning experiences for the students because, in their age, they 
experience things by playing with realia directly (Bably & Nusrat, 2017). Furthermore, using realia 
is a strategy to help students to comprehend the better concept of lesson they learnt by maximizing 
the use of their sensory and help them to bridge the gap between classroom activities and real-life 
experiences.  

 

Theme 5: Realia increases students’ communication skill 

By using realia, Participant 2 agreed that students were active to speak in the classroom. She stated: 

“For example, [the material is] possessive pronoun. [By holding realia] a student said “it 
is my doll, it is mine”. And then, [the object] can be used for practicing too. For example, 
one student took their friend’ belonging and said, “Whose car is this?”, “it is my friend’ 
car”. [The student] can also practice like that.”  [INTV/ALKA22] 

Based on the excerpt, the students might actively involve in the activities, since they had something 
to do with the object and they had the topic to discuss. The students can easily communicate since 
they are provided with the object and they can imagine the situations (Diep, 2019). In this case, 
Alka stated that the object could be used to make conversation with their friends based on the 
object that they hold. Therefore, using realia would help students to imagine the situations. In this 
way, the students could share their imagination through communication.  
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CHAPTER V 

CONCLUSION 

 

As the conclusion, several important points will be highlighted in this chapter, such as summary, 
implications and contributions, limitations, and future studies. 

1. Summary 

Two main aims in this study were to investigate how teachers and young learners use realia in the 
private English course and explore the perspective of the teachers on using realia in learning 
English. Based on those purposes, observing two kid classes and interviewing three teachers of the 
private course were conducted. Five themes had been elaborated based on the data gathered from 
observation and interview.  

Firstly, based on the results of RQ1, it can be concluded that realia can be used for introducing and 
teaching vocabulary lessons such as nouns, verbs, prepositions, and adjectives. The use of realia 
in the classroom brings a powerful way to connect students with vocabulary through seeing and 
feeling the objects directly.  Aside from that, realia can be used to check students’ understanding 
to get them familiar with the words that they learnt. Therefore, realia can be used for assessing 
students’ understanding by involving them to do certain activities, such as playing game. 

Furthermore, the results of RQ2 showed that realia brings some advantages to English young 
learners’ learning. Firstly, the teachers clarified that realia makes students more active and excited 
during the teaching-learning process. In this case, by playing game using realia, the students were 
engaged because they are given exposure toward the lesson in an interesting way. Further, realia 
helps young learners to maximize their multi-sensory to get them to do hands-on experiences and 
they can remember the lessons in the long-term by using their sensors. Lastly, realia helps students 
to increase their communication skill because by using realia students can easily express their idea 
orally.  

 

2. Implications and contributions 

These findings have several significant implications for in-service and pre-service teachers, 
particularly for the purposes of teaching English. Firstly, the implication for in-service teachers, 
this study can provide them an insight on using realia to support and help them in delivering 
materials. For instance, they can use realia for playing games or doing fun activities to introduce 
vocabulary, check students’ understanding, and help students increase their communication skill.  
Moreover, for pre-service teachers, they can consider using realia in their learning-teaching 
process by combining realia with classroom activities, such as using realia for teaching vocabulary, 
and doing role-play using realia.  



49 
 

Accordingly, this study will enrich the literature of qualitative research in English language 
education related to the use of realia as a supporting teaching media in English language teaching 
for young learners and it can be used as a reference for future studies. Additionally, for in-service 
and pre-service teachers, findings from the teachers’ perspectives will help them to explore more 
how realia is used for teaching young learners. Further, based on the observation results, they can 
consider combining realia with activities in the classroom.  

 

3. Limitations 

This study still has some limitations that can be seen as considerations in the future. Firstly, the 
observation data of this study may not explore more on other realia because both classes that had 
been observed used one kind of realia. The data would be richer if the observation was done in 
another class that used different kinds of realia. Secondly, this study was done within a limited 
time frame, therefore, this study could not be conducted with many participants. If it was conducted 
with more than three participants, the data will be richer. Furthermore, as it is a qualitative study, 
the results of the study could not be generalized. It might not be applicable in different contexts 
and settings. The last is the lack of exploration of the small findings which can be considered to 
be explored more in the future.  

 

4. Future studies 

Moreover, there are some recommendations for future studies that can be conducted based on the 
results and the limitations of this study. First, future studies might examine some small themes that 
emerged from this study which can be new findings for further research. Additionally, future 
studies can investigate the use of realia for English achievements such as writing, listening skill, 
or even integrated skills. Also, future studies might examine teachers’ perceptions of using realia 
for enhancing students’ English skills. Next, future studies might explore more of teachers’ 
perceptions of using realia in more than one private English course to gain more data from 
participants in different settings. Lastly, future studies might investigate more perceptions from 
different perspectives, such as senior high students who can share the perspective from students’ 
side.  

 
































